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    Content Reading Unit I Exam Questions

1. The "bottom-up" process of reading is vastly different from the "top-down" process of reading.  The "bottom-up" theory is a much more skills-based process that tends to be a more strict and rigid way of learning to read.  In this process, letters are slowly put together into words--from a specific stance moving to a more general stance.  This type of direct instruction has less emphasis on the meaning of the words together and more of an emphasis on skill and drill and learning words in isolation from one another.  Thus, this more grammatically lent framework focuses on letters, letter/sound relationships, and words.  The other view of reading is the "top-down" theory that encourages a more natural, reader-based process of learning to read effectively.  This process is more open and free and tries to incorporate whole language reading by using a meaning-based form of instruction.  In direct contrast to the previous form of reading, the "top-down" process requires the use of no specific skills and no direct teaching of words.  In the area where I will be focussing, secondary English, I would hope to be able to use the "top-down" approach in the high school context.  This theory fits in better because at this stage, the students are more socially inclined and less interested in specific rules and regulations that limit their creative and expanding self-discovery.  This allows the reading process to start at a more general level and then moving into a specific area.  In my English classes, the students will gain meaning comprehension while learning words in a more meaningful and interesting context.  In this context, the students will be able to learn through interesting activities in which they actively read, write, and speak.  

2. I keep talking about making "those powerful connections" during reading and learning.  Explain what I mean in terms of Schema Theory and Socio-historical theory.                              

"Those powerful connections" during reading and learning using the Schema Theory involve a cognitive/mental theory of learning.  You construct in your mind a mental understanding of the world and how to deal with both familiar and unfamiliar information.  The schemata are a category system that connects your surrounding environment to your mind.  Within this theory are different processes to make these connections.  Assimilation is simply the adding on of information that fits into your existing schemata.  Accommodation is a process by which you must adjust or modify existing schemata to accept radically new or discordant information.  Sometimes in this theory, you may choose to ignore or reject information that fails to fit into your pre-existing view of the world.  These are processes by which the Schema Theory bridges old information to new information.  Vygotsky's Socio-historical theory is different in that it is less cognitive and occurs on a more social or as John Dewey would say, pragmatic level.  The Socio-historical theory holds the idea of scaffolding and co-construction of meaning in the connections of learning.  In this theory, Vygotsky believes that people learn and connections on two different but related levels.  The inter-psychological plane offers the learning that takes place between different people or objects.  The other level in this social theory is the intra-psychological plane that occurs within your own mind.  And while this may seem like cognitive connections, Vygotsky argues that it is social because you can never totally rid yourself of previous social experiences.  In the right contexts, reading and learning can help students make "those powerful connections" in both a cognitive and social sense. 

3. If I say that you are "meta-cognitive" what do I mean?  

a. As a learner how would you plan, monitor, and evaluate you learning?

Metacognition basically falls into the schema form of learning which has to do with learning by using cognitive processes--essentially thinking about your own thinking and learning.  As a learner, you must begin in the planning stage in which you activate your prior knowledge on a subject.  Spoken more plainly, the student who learns metacognitively starts by trying to remember the foundation of information already gathered in his/her mind either on a broad area or on a specific topic.  A student in my high school English class would then ask if using this theory, "Am I familiar with the language related to the task?"  Specifically, does he/she know the literary or grammatical terminology I'm using to explain something.  If they do not, the learner would then gravitate toward the available resources to have a better understanding of the day's lesson--via dictionary, thesaurus, encyclopedia, etc.  Then the learner moves into the monitor stage when he/she ask "Am I maintaining my purpose while still accomplishing my goal?"  The student is ever aware of his/her intellectual development along the way.  The student challenges his/her own thinking and wonders whether or not they are changing their own views.  Finally, the learner finishes the lesson and/or task and enters the self-evaluation stage.  He/she analyzes whether or not the goal/purpose was accomplished.  Also, cognitively, the learner asks, "Hoe did this change my previous ideas on the subject?"  Then the student wonders about alternate avenues in which he/she could have approached this topic differently.  Finally, the learner asks whether or not there is a need for additional action.  This constant self-analysis and self-scrutiny is how the learner plans, monitors, and evaluates his/her own learning.  

b. As a teacher, how would you plan, monitor, and evaluate you own teaching?

Again this idea of metacognition fall into the Schema Theory of cognition which basically has to do with thinking about you own thinking--in the planning, monitoring, and evaluation stages.  As a teacher, I believe the most important stage is the planning stage where lesson plans and units are created.  The teacher must activate prior knowledge on a subject, set a goal or purpose, and have the necessary skills required in teaching this topic effectively.  The teacher must be fluent with the language and terminology required, and also the teacher must develop a concrete time frame in which to effectively teach this topic/theme.  In the monitoring stage, the meatcognitive teacher must be constantly be asking whether or not the goal is being accomplished and whether or not the purpose is being maintained.  The teacher must be asking, "Am I in control?" and "If there is a breakdown, what fix-up strategies are available?"  This is important because the good metacognitive teacher will have alternate routes if difficulties arise.  The teacher's views on the topic also can be challenged in this monitor stage.  Finally, in the evaluation stage, the teacher needs to be self-critical and ask, "Did I accomplish my goal/purpose during the course of the unit?"  This is also the stage where the teacher asks himself/herself whether or not they could have done something more effectively by doing it a different way, or whether they needed to take additional action.  This stage is critical--especially to younger teachers who are still refining their own lesson plans and overall philosophies of education.  This is basically how I, as a prospective English teacher, would plan, monitor, and evaluate my own teaching.      

